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FROM AWARENESS to ACTI ON 
From Awareness to Action is a professional learning 
publication to support school administrators in the 
strengthening of French as a Second Language. 

ISSUE 2 The Common European Framework of Reference and its role
in second-language teaching and learning 

IN THIS ISSUE the focus is 
on the CEFR and the action-
oriented approach to 
language learning 

What is the Common European Framework of Reference (CEFR)? 
The CEFR is a research-based framework conceived in the early 1990s under the 
direction of the Council of Europe in response to the challenge of creating a common 
description of second-language proficiency that could be used internationally. The 
CEFR is neither a program nor a curriculum/syllabus; it is a tool that describes the 
competences needed by second-language learners to be able to communicate 
effectively.  In 2018, a companion volume was released that updates and adds new 
descriptor scales that provide clearer access to the research. 

Why the CEFR? 
A Framework for French as a Second Language in Ontario Schools, K–12 underlines 
the value of using the CEFR. It states: “In Ontario, this reference tool is recognized as a 
valuable asset for informing instruction and assessment practices in FSL 
education” (p. 4). As educators gain an understanding of the CEFR, they pause and 
reflect on teaching strategies that result in improved proficiency for students. 

What are the key components of the CEFR? 
The CEFR describes competences of the second-language learner in five areas: spoken 
production, spoken interaction, listening, reading, and writing. In addition, the six levels 
of proficiency are described in terms of “can-do” statements. The following chart 
provides simplified descriptions of the six levels. 
The learner can: 

A1 
A2 

B1 

Comprehend and use familiar simple words and expressions.
Understand and communicate in frequently used isolated sentences in their 
immediate environment (e.g., shopping, life at school and family). 
Understand the main points of everyday communication and 
deal with most situations that are familiar or of personal interest. 

B2 Understand concrete and abstract concepts and interact with a degree of ease 
and spontaneity in the target language. 

C1 /C2    Understand with ease virtually everything heard or read and express
     himself/herself spontaneously, fluently and precisely in complex 
     situations.  
Click for full description: https://transformingfsl.ca/wp-content/uploads/2019/09/
CEFR-101-Global-Scales.pdf
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Research 
Jones and Jones (2001) 
reported that “the 
programs that boys talked 
about most critically were 
traditional, teacher-fronted 
classrooms where the 
students had little 
opportunity to use the 
target language and thus 
failed to develop any real 
oral proficiency.” 
Kissau and Turnbull (2008), 
“Boys and French as a second 
language: A research  agenda 
for greater understanding,” 
Canadian  Association  of 
Applied Linguistics, vol. 11, 
no. 3 
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ISSUE 6
A Framework for French as a Second Language in Ontario Schools, 
Kindergarten to Grade 12 embraces the concept that all students can learn 
French as a second language. Learning For All: A Guide to Effective 
Assessment and Instruction for All Students, Kindergarten to Grade 12 reminds 
us that with timely and tiered supports, all students can learn. What is essential 
to remember regarding English language learners (ELLs) and students with 
special education needs is that they have many strengths. These students 
have learned strategies that assist them in developing knowledge and skills 
across the curriculum. By drawing on these, teachers can program appropriately.

Strategies for Supporting All Students in FSL
Learning for All highlights the fact that there are educational approaches that can benefit all students. In any given classroom, 
students may demonstrate a wide range of strengths and needs. Teachers create programs that respond to this diversity, 
often through the use of authentic tasks, technology, and individual student learning goals. Furthermore, there is a shift 
towards transforming practice to think beyond rote-based, repetitious tasks. In this way, students’ level of interest and 
engagement increases, as does their commitment to learning and communicating in French. 

English Language Learners
The elementary and secondary curriculum documents for FSL articulate that “English language learners … bring a rich 
diversity of background knowledge and experience to the classroom” (p. 38, elementary curriculum document; p. 41, 
secondary). At the beginning, some ELLs may require additional support, as they often arrive in an Ontario school after 

the FSL entry point. For those students, there are many strategies to consider in 
order to make appropriate accommodations and/or modifications to instruction 
and assessment.  

For ELLs who are beginning to learn another language, promoting the students’ use 
of their first language has been shown to increase their confidence and assist them 
with their communication skills.  Since most ELLs have an age-appropriate proficiency 
in their first language, the transfer of one language system to another builds on skills 
already learned. ELLs often do very well in FSL classes, in fact “Research confirms 
that a prior language learning experience can 
facilitate and accelerate further language 
learning” (Ontario Curriculum, Gr. 9 to 12: 
French as a Second Language, 2014, p. 42).

As with all second language learners, ELLs benefit from strategies such as:

• Accessing appropriate technology helps students become more autonomous
and self-directed as they acquire the new language

• Creating a print-rich FSL classroom environment (e.g., such as by labelling the
classroom: la porte, le tableau, l’ordinateur)

• Having a variety of print resources at students’ reading level, both independent and 
instructional (e.g., comic books, picture books, magazines, newspapers, dictionaries)

• Providing visual cues and aids (e.g., gestures, drawings) to associate images with
words and useful expressions

IN THIS ISSUE
The focus is on highlighting strategies 
that support the participation and 
engagement  of English language 
learners and students with special 
education needs in FSL.  

There is ample reason to 
encourage English 
language learners to 
participate in FSL programs.  
In addition to facilitating 
English proficiency, 
trilingualism has many 
other benefits. 
A Framework for French as a 
Second Language in Ontario 
Schools Kindergarten to 
Grade 12, p. 35

ISSUE 6 Supporting English Language Learners and Students who have  
Special Education Needs in FSL

IN THIS ISSUE 
the focus is on 
strategies that support 
the participation and 
engagement of English 
language learners and 
students with special 
education needs in 
FSL.

A Framework for French as a Second Language in Ontario Schools, Kindergarten 
to Grade 12 embraces the concept that all students can learn French as a Second 
Language. Participation in FSL programs should reflect the diversity of the student 
population, including students with special education needs and students who are 
English language learners. What is essential to remember is that these students 
have many strengths. They have learned strategies that assist them in developing 
knowledge and skills across the curriculum. By drawing on these, teachers can 
program appropriately. It is also important to note that students who are English 
Language learners are not students with special education needs and strategies 
and approaches need to be designed to meet the needs of students based on their 
individual learning profile.  

Strategies for Supporting All Students in FSL
Learning for All highlights the fact that there are educational approaches that can benefit all students. In any 
given classroom, students may demonstrate a wide range of strengths and needs. Teachers create programs that 
respond to this diversity, often through the use of action-oriented authentic tasks, technology, and individual student 
learning goals. Furthermore, the CEFR presents a shift towards transforming practice to think beyond rote-based, 
repetitious tasks. In this way, students’ level of interest and engagement increases, as does their commitment to 
learning and communicating in French.

English Language Learners
The elementary and secondary curriculum documents for FSL articulate that “English language learners … bring a 
rich diversity of background knowledge and experience to the classroom” (p. 38, elementary curriculum document; 
p. 41, secondary). At the beginning, some ELLs may require additional support, as they often arrive in an Ontario 
school after the FSL entry point. Some students may also have experienced a significant gap in their learning in 
their first language or limited access to formal schooling due to a disruption in their schooling or limited access to 
formal schooling in their country of origin and require accelerated supports to develop their literacy skills through 
English Literacy Development (ELD) programs. Links to their first language may prove more challenging. For those 
students, there are many strategies to consider in order to make appropriate accommodations and/or modifications 
to instruction and assessment as shared in the document Welcoming English Language Learners in French as a 
Second Language programs.

For ELLs who are beginning to learn another language, promoting the students’ use of their first language has 
been shown to increase their confidence and assist them with their communication skills. Since most ELLs have an 
age-appropriate proficiency in their first language, the transfer of one language system to another builds on skills 
already learned. ELLs often do very well in FSL classes, in fact “Research confirms that a prior language learning 
experience can facilitate and accelerate further language learning” (Ontario Curriculum, Gr. 9 to 12: French as a 
Second Language, 2014, p. 42).

As with all second language learners, ELLs benefit from strategies such as:

•	 Accessing appropriate technology helps students become more autonomous and self-directed  
as they acquire the new language

CONTINUED ON NEXT PAGE

https://www.ontario.ca/page/learning-all-guide-effective-assessment-and-instruction-all-students-kindergarten-grade-12
https://files.ontario.ca/edu-welcoming-english-language-learners-fsl-2016-en-2021-12-14.pdf
https://files.ontario.ca/edu-welcoming-english-language-learners-fsl-2016-en-2021-12-14.pdf
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•	 Creating a print rich FSL classroom environment (e.g., such as by labelling 
the classroom: la porte, le tableau, l’ordinateur)

•	 Having a variety of print resources at students’ reading level, both 
independent and instructional (e.g., comic books, picture books, 
magazines, newspapers and bilingual dictionaries that are the student’s 
first language and French)

•	 Providing visual cues and aids (e.g., gestures, drawings) to associate 
images with words and useful expressions

Students with Special Education Needs
A key process in program planning for students with special education needs 
is the development of the Individual Education Plan (IEP). This is a working 
document that outlines the special education programs and/or services 
required by a particular student, based on a thorough assessment of the 
student’s strengths and learning needs.

By considering a variety of instructional and assessment strategies, and 
accommodations (where appropriate), FSL teachers differentiate through 
teaching modalities, resources, and assistive strategies and technologies as 
key contributors to the success of FSL learning.

Participation in FSL programs should reflect the diversity of the student population, 
including students with special education needs and students who are English 
language learners. (Welcoming English Language Learners in French as a Second 
Language Programs, p.6). School administrators need to ensure that FSL program 
decisions are based on current policy. First and foremost, “decisions about program 

participation, including participation in FSL programs, should be made on a case-by-case basis, taking into account 
the strengths, needs, and interests of the individual student” (Including Students with Special Education Needs in 
French as a Second Language Programs, 2015 p.3).

Planning an educational program for a student with special education needs is best accomplished through the 
combined efforts of, and with close communication among, the student, the student’s parents, school staff, 
members of the community, and other professionals involved with the student. A collaborative IEP process that 
includes the development of a transition plan provides an opportunity for all who are involved with the student to 
work together to provide a program that will foster achievement and success. If, for example, a student requires 
accommodations to successfully meet the expectations in French class, the French teacher should have an active 
role in providing input to the IEP. (Special Education in Ontario, Kindergarten to Grade 12, Policy and Resource 
Guide, p. E7)

Regular visits to the classroom by the administrator, together with ongoing, supportive dialogue with the teaching 
team, communicate the message that “We will do this together.”

ISSUE 7: Look for Pathways in French as a Second Language Grades 7 to 12

Some school principals 
express concern 
that learning French 
may be a burden for 
allophone students. 
However, the results of 
French testing show no 
significant difference in 
performance between 
allophone students 
and English-speaking 
students, even when 
allophone students have 
received much less 
French instruction. 
Welcoming English Language 
Learners into FSL Classrooms, 
2016, p. 8

One article to read, one quote to consider, one link to click...
1. 	Supporting Students with Special Education Needs in French as a Second Language A 

Parent Guide, Callie Mady, PhD, Nipissing University, Nipissing-Parry Sound Catholic 
District School Board, 2016. 

2.	 “In the context of FSL, research confirms that a prior language learning experience can 
facilitate and accelerate further language learning. Indeed, many English language learners 
are motivated and able to excel in French, while in other areas of the curriculum, where 
their success may depend on their knowledge of English, the achievement gap between 
themselves and their peers may be much greater.” The Ontario Curriculum, Grades 9 to 12: 
French as a Second Language (2014), p. 42

3. 	Supporting Students in FSL: A video and print resource that urges administrators to work 
with school staff to reflect on the impact of their decisions with respect to inclusion in FSL 
programming.

https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://cdnsm5-ss13.sharpschool.com/UserFiles/Servers/Server_3536992/File/Programs/French as a second language/Supporting Students with Special Education Needs/Supporting Students With Special Education Needs In FSL_ A Parent Guide.pdf
https://cdnsm5-ss13.sharpschool.com/UserFiles/Servers/Server_3536992/File/Programs/French as a second language/Supporting Students with Special Education Needs/Supporting Students With Special Education Needs In FSL_ A Parent Guide.pdf
https://transformingfsl.ca/en/resources/from-awareness-to-action-supporting-students-in-fsl/

