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FROM AWARENESS to ACTI ON 
From Awareness to Action is a professional learning 
publication to support school administrators in the 
strengthening of French as a Second Language. 

ISSUE 2 The Common European Framework of Reference and its role
in second-language teaching and learning 

IN THIS ISSUE the focus is 
on the CEFR and the action-
oriented approach to 
language learning 

What is the Common European Framework of Reference (CEFR)? 
The CEFR is a research-based framework conceived in the early 1990s under the 
direction of the Council of Europe in response to the challenge of creating a common 
description of second-language proficiency that could be used internationally. The 
CEFR is neither a program nor a curriculum/syllabus; it is a tool that describes the 
competences needed by second-language learners to be able to communicate 
effectively.  In 2018, a companion volume was released that updates and adds new 
descriptor scales that provide clearer access to the research. 

Why the CEFR? 
A Framework for French as a Second Language in Ontario Schools, K–12 underlines 
the value of using the CEFR. It states: “In Ontario, this reference tool is recognized as a 
valuable asset for informing instruction and assessment practices in FSL 
education” (p. 4). As educators gain an understanding of the CEFR, they pause and 
reflect on teaching strategies that result in improved proficiency for students. 

What are the key components of the CEFR? 
The CEFR describes competences of the second-language learner in five areas: spoken 
production, spoken interaction, listening, reading, and writing. In addition, the six levels 
of proficiency are described in terms of “can-do” statements. The following chart 
provides simplified descriptions of the six levels. 
The learner can: 

A1 
A2 

B1 

Comprehend and use familiar simple words and expressions.
Understand and communicate in frequently used isolated sentences in their 
immediate environment (e.g., shopping, life at school and family). 
Understand the main points of everyday communication and 
deal with most situations that are familiar or of personal interest. 

B2 Understand concrete and abstract concepts and interact with a degree of ease 
and spontaneity in the target language. 

C1 /C2    Understand with ease virtually everything heard or read and express
     himself/herself spontaneously, fluently and precisely in complex 
     situations.  
Click for full description: https://transformingfsl.ca/wp-content/uploads/2019/09/
CEFR-101-Global-Scales.pdf
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Research 
Jones and Jones (2001) 
reported that “the 
programs that boys talked 
about most critically were 
traditional, teacher-fronted 
classrooms where the 
students had little 
opportunity to use the 
target language and thus 
failed to develop any real 
oral proficiency.” 
Kissau and Turnbull (2008), 
“Boys and French as a second 
language: A research  agenda 
for greater understanding,” 
Canadian  Association  of 
Applied Linguistics, vol. 11, 
no. 3 
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FROM AWARENESS to ACTION
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ISSUE 9 De-streaming in the FSL Classroom

WHY DE-STREAMING?
As of September 2022, all Grade 9 core courses* are single streamed including Grade 9 
French. The impetus for de-streaming is the dismantling of inequitable practices. 
Research has proven that students in the applied stream are significantly less likely to 
graduate and pursue postsecondary education. “Researchers and practitioners around 
the world have long critiqued the practice of streaming on the grounds that it perpetuates 
inequities along race and class lines, as students placed in lower-ability streams 
encounter lower expectations and simplified curriculum.” (Rubin & Noguera, 2004; 
Oakes, 1985; Oakes, 2015) (De-streaming in Ontario: History, Evidence, and Educator 
Reflections)

To ensure the success of students in the de-streamed classroom, the following elements must be considered: 
culturally relevant and responsive pedagogy; students’ strengths, interest and needs; an understanding of 
modifications and accommodations and UDL (Universal Design for Learning, i.e., low floor/high ceiling tasks); 
the implementation of differentiation; assessment and evaluation that aligns with Growing Success: Assessment, 
Evaluation and Reporting in Ontario Schools; the effective integration of technology; a profound understanding of 
curriculum; and a constructivist approach to learning. The next question is what does this look like in the French 
Second Language classroom? 

As an administrator, one of your crucial roles is to promote the inclusion of all students 
in French Second Language instruction. Similar to the emphasis on equity, diversity, 
and inclusion that is driving de-streaming, the inclusion of all students in the opportunity 

to learn an additional language is essential in a country where plurilingualism is valued. Along with language 
acquisition, students benefit from engaging in increased problem-solving, an understanding of diverse cultures, 
and the ability to better compete in the global job market. The importance and benefits of French second language 
learning for all learners is highlighted by the Ontario Ministry of Education at French as a Second Language 
programs.

SUPPORTING MY FSL TEACHERS 
In support of educators, the response to de-streaming must be pedagogical. Teachers require more tools in their 
arsenal of strategies to address the varied needs of the students in their classrooms. 

1. Teachers must deeply understand their curriculum through uncovering the big ideas (overall expectations in The 
Ontario Curriculum Grades 9 to 12: French as a Second Language, Core French, Extended French, French 
Immersion which describe in general terms the goals of the course for each strand are consistent across grades 
and pathways) and by determining multiple entry points for students to achieve those essential understandings. 

2. Educators must also possess a profound understanding of the students in their classrooms, their strengths, 
interests, and the areas in which they require support, modifications, and/or accommodations. (Including 
Students with Special Education Needs in French as a Second Language Programs) Culturally relevant 
and responsive pedagogy must be at the forefront of school-wide goals, foci, and look fors. Students engage 
with learning when they see themselves reflected in the classroom, tasks, reading material, and the school 
community overall. (Capacity Building: Culturally Responsive Pedagogy)
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IN THIS ISSUE 
the focus is on 
highlighting 
the role of 
administrators in 
supporting FSL 
instruction in the 
de-streamed 
classroom. 

Supporting English Language Learners and Students 
with Special Education Needs in FSL
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ISSUE 6
A Framework for French as a Second Language in Ontario Schools, 
Kindergarten to Grade 12 embraces the concept that all students can learn 
French as a second language. Learning For All: A Guide to Effective 
Assessment and Instruction for All Students, Kindergarten to Grade 12 reminds 
us that with timely and tiered supports, all students can learn. What is essential 
to remember regarding English language learners (ELLs) and students with 
special education needs is that they have many strengths. These students 
have learned strategies that assist them in developing knowledge and skills 
across the curriculum. By drawing on these, teachers can program appropriately.

Strategies for Supporting All Students in FSL
Learning for All highlights the fact that there are educational approaches that can benefit all students. In any given classroom, 
students may demonstrate a wide range of strengths and needs. Teachers create programs that respond to this diversity, 
often through the use of authentic tasks, technology, and individual student learning goals. Furthermore, there is a shift 
towards transforming practice to think beyond rote-based, repetitious tasks. In this way, students’ level of interest and 
engagement increases, as does their commitment to learning and communicating in French. 

English Language Learners
The elementary and secondary curriculum documents for FSL articulate that “English language learners … bring a rich 
diversity of background knowledge and experience to the classroom” (p. 38, elementary curriculum document; p. 41, 
secondary). At the beginning, some ELLs may require additional support, as they often arrive in an Ontario school after 

the FSL entry point. For those students, there are many strategies to consider in 
order to make appropriate accommodations and/or modifications to instruction 
and assessment.  

For ELLs who are beginning to learn another language, promoting the students’ use 
of their first language has been shown to increase their confidence and assist them 
with their communication skills.  Since most ELLs have an age-appropriate proficiency 
in their first language, the transfer of one language system to another builds on skills 
already learned. ELLs often do very well in FSL classes, in fact “Research confirms 
that a prior language learning experience can 
facilitate and accelerate further language 
learning” (Ontario Curriculum, Gr. 9 to 12: 
French as a Second Language, 2014, p. 42).

As with all second language learners, ELLs benefit from strategies such as:

• Accessing appropriate technology helps students become more autonomous
and self-directed as they acquire the new language

• Creating a print-rich FSL classroom environment (e.g., such as by labelling the
classroom: la porte, le tableau, l’ordinateur)

• Having a variety of print resources at students’ reading level, both independent and 
instructional (e.g., comic books, picture books, magazines, newspapers, dictionaries)

• Providing visual cues and aids (e.g., gestures, drawings) to associate images with
words and useful expressions

IN THIS ISSUE
The focus is on highlighting strategies 
that support the participation and 
engagement  of English language 
learners and students with special 
education needs in FSL.  

There is ample reason to 
encourage English 
language learners to 
participate in FSL programs.  
In addition to facilitating 
English proficiency, 
trilingualism has many 
other benefits. 
A Framework for French as a 
Second Language in Ontario 
Schools Kindergarten to 
Grade 12, p. 35

https://heqco.ca/wp-content/uploads/2020/10/Destreaming-in-Ontario_FORMATTED.pdf
https://heqco.ca/wp-content/uploads/2020/10/Destreaming-in-Ontario_FORMATTED.pdf
https://www.ontario.ca/page/growing-success-assessment-evaluation-and-reporting-ontario-schools-kindergarten-grade-12
https://www.ontario.ca/page/growing-success-assessment-evaluation-and-reporting-ontario-schools-kindergarten-grade-12
https://www.ontario.ca/page/french-second-language-programs
https://www.ontario.ca/page/french-second-language-programs
http://www.edu.gov.on.ca/eng/curriculum/secondary/fsl912curr2014.pdf
http://www.edu.gov.on.ca/eng/curriculum/secondary/fsl912curr2014.pdf
http://www.edu.gov.on.ca/eng/curriculum/secondary/fsl912curr2014.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://www.scribd.com/document/357166611/capacity-building-series-culturally-responsive-pedagogy


CONTINUED FROM PREVIOUS PAGE

3. In the de-streamed classroom, FSL teachers need to lean on the tenets 
of the Common European Framework of Reference (CEFR) with an 
emphasis on learning goals, success criteria, and ‘I can’ statements as 
they build lessons around this framework (FSL: A guide to Reflective 
Practice for Core French Teachers, Module 6 Learner Autonomy 
and Metacognition). Through the common language of the CEFR, 
grammar is taught in context, and learning goals are authentic with 
meaningful targeted language objectives (Grammar in Action). Finally, 
tasks must be action-oriented and focused on real-life situation (From 
Communicative to Action-Oriented).

Administrators need to engage FSL teachers in professional learning on 
de-streaming and discuss with them where their pedagogical strengths 
and next steps lie. Many FSL educators work in isolation so fostering 
dialogue between educators, which sometimes means between schools, 
will assist them with programming for the diverse needs of the students in 
the Grade 9 single-streamed French classroom. 

*Grade 9 Open Level Core French (FSF1O) for students with little or no background in 
Core French, is not a de-streamed course.

ISSUE 10: Look for Supporting FSL Teacher Language Proficiency in French

One article to read, one quote to consider, one link to click... 

1. “De-streaming can serve to provide full and equitable access to programs of study aligned 
with students’ interests and career aspirations – regardless of race, class, ability, or 
language. However, ending streaming in schools effectively necessitates more than just 
combining students with varying educational needs into a single classroom. It requires a 
careful multi-year strategy developed collaboratively between education and community 
stakeholders that includes:  
• a commitment to a long-term cultural and pedagogical shift informed by principles of 
  equity, anti-racism, and anti-oppression;

 • investment in meaningful supports and training for educators; and

 • ongoing monitoring and evaluation mechanisms to ensure sustained success.”

 Tianna Thompson, PATHWAY TO DE-STREAMING: Levelling the stacked deck requires 
hard work and proper support. 

2. “The Ontario equity and inclusive education strategy focuses on respecting diversity, 
promoting inclusive education, and identifying and eliminating discriminatory biases, 
systemic barriers, and power dynamics that limit the ability of students to learn, grow, and 
contribute to society. Antidiscrimination education continues to be an important and integral 
component of the strategy, (p. 45, The Ontario Curriculum Grades 9 to 12: French as a 
Second Language, Core French, Extended French, French Immersion).”).”

3. Destreaming — The Educators’ Playground (theeducatorsplayground.ca) “The Ontario 
government’s de-streaming announcement is a once-in-a-generation opportunity to improve 
student success, so it’s essential we do not de-stream for appearances’ sake — but de-
stream right.” Jason To, Coordinator, Secondary Mathematics and Academic Pathways, 
Toronto District School Board.

What’s My Role? 

As administrators, you are 
the advocate for all students, 
especially those who are 
marginalized, to ensure that all 
pathways are made available 
to them. You must equally 
be a proponent of French 
Second Language learning as 
an indispensable puzzle piece 
of students’ postsecondary 
pathway mapping. 

https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-6.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-6.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FSL-module-6.pdf
https://transformingfsl.ca/wp-content/uploads/2019/07/FSL_GrammarinAction-1.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FINAL_CSC605_poster_English_01.pdf
https://transformingfsl.ca/wp-content/uploads/2015/12/FINAL_CSC605_poster_English_01.pdf
http://education-forum.ca/2022/05/19/the-pathway-to-de-streaming/
http://education-forum.ca/2022/05/19/the-pathway-to-de-streaming/
https://theeducatorsplayground.ca/destreaming

